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Henry County Schools- Tussahaw Elementary 
Continuous Improvement Planning Process 

2018-19  
Revised August 1, 2018 

GUIDANCE: 

This plan will guide your Continuous School Improvement work for the next year or more. The purpose of this document is to develop strategic 
goals & actions for school improvement based on targeted areas identified by longitudinal data analysis of four key data buckets: Perceptions, 
Student Learning, School Processes, and Demographics.   
 
The school leadership team, led by the principal, should complete this document.  While Assistant Superintendents are working in conjunction 
with the Learning and Performance Services and Leadership Departments, your Assistant Superintendent is the best resource to help you 
complete this form.  
 
It is essential that your work include an alignment of the District Strategic Priorities to the fundamental work that will be accomplished at your 
school: 

● Unify Henry County around excellence in public education  
● Strengthen our core business of student learning 
● Ensure a high performing environment for all students 

 
GOALS and STRATEGIES: 
Start with the end in mind.  

● What needs are identified by your data (current and historical)?  
● What do you need to accomplish the learning outcomes you have identified?   
● Have you identified the root cause? 

 
Goals should be achievement goals to increase student learning.  

● For example, a measurable achievement goal is there will be a 3% increase (based on your school’s specific data) in developing 
or proficient for all students in mathematics during the 2018 -19 school year.   

All goals should be S.M.A.R.T. (Specific, Measurable, Achievable, Relevant, time-bound). 
Each goal should have metrics associated with it. 
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Each achievement goal requires strategic actions to accomplish the goal.  Focus these strategic actions around the professional development 
activities needed to support full implementation of the goal.  Remember effective professional development includes four components: constructing 
knowledge, transferring knowledge into practice, to practice teaching, and to promote reflection.  
 
ALIGNMENT:  
Cohort 15, 16, 17 and 18 personalized learning schools’ CIP goals and strategies must align with those outlined through the school redesign process 
and articulated in the School Readiness Criteria (SRC) document.  
 
Title schools’ plans must align with Title goals and strategies outlined in the Title documents.  
 
All schools must align with the Henry County strategic priorities of Unify, Strengthen, and Ensure outlined above.  
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Monitoring Plan: 

CSIP achievement goals are intended to improve student-learning outcomes.  As such, student learning are data points to be monitored as 
part of the Plan, Do, Study, Act process. 
Monitoring of Achievement practices should focus on monitoring implementation in the classroom (e.g., walk-throughs, examining student 
work protocols), not just artifacts that suggest implementation might be occurring (e.g., lesson plans). 
A process for the monitoring of achievement practices should be developed/articulated (e.g., Focus walk-throughs conducted by 
Administrators, Leadership team, Department Chairs, Grade Level Chairs, and District Leadership Team members quarterly). 
 

Feedback & Monitoring Loops: 

✓ To facilitate schools receiving feedback on their plans, we have developed the following timelines. 
✓ Draft #1- Due July 5th, 2018 – Assistant Superintendent will provide feedback not later than July 16th, 2018. 
✓ Final Draft of CSIP- Due July 27th- completed Final Draft is due to Assistant Superintendent, which should incorporate/address any 

concerns/feedback provided on Draft #1.   
✓ CSIP Share- Due Preplanning Week- schools are expected to have CSIPs finalized and shared with school staff during preplanning to 

contextualize the focus of your school’s work for the upcoming year. 
✓ Assistant Superintendents of Leadership Services are expected to schedule quarterly visits with schools to participate in the process 

schools are using to support and monitor implementation of the school’s goals (e.g., conducting walk-throughs, participating in data 
examination/analysis and needs analysis of next steps, participating in components of PD). 

 
✓ Monthly Performance Review (MPR)-This will occur monthly where each building leader will meet with the Assistant 

Superintendents to report status of CSIP actions and 5 x 5 walk-thru results.   
 

✓ All schools with be required to conduct a MPR.  The specific schedule for your school is dependent upon your CCPRI score (see your 
Assistant Superintendent for more details.) 

 
✓ NOTE: All MPR sessions will be held at your school.  District Leadership Team from various departments will attend each session.   
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Dates Level I – 100 - 80 Level II – 79 - 70 Level III – 69 -60 
Level IV – below 

60 

August 31,2018 MPR       MPR MPR MPR 

September 28,2018    MPR 

October 26,2018   MPR MPR 

November 30,2018  MPR  MPR 

December 13,2018 MPR    

January 25,2019   MPR MPR 

February 22,2019       MPR  MPR 

March 29,2019           MPR MPR 

April 26,2019    MPR 

May 31,2019 MPR     MPR      MPR MPR 

 

Section A: Where are we now as a school? 

  

What Perceptions data did you use?  What did the data tell you? 

We have analyzed student health, parent, teacher empowerment, and student engagement 

surveys. The survey told us that overall, the students enjoyed being here at school, their 

teachers cared for them, and once they were here at school they were doing well.  Parents felt 

that the school was inviting and offered many opportunities for students.   While we have 

made gains in behavior and discipline, this is still an area that will be a focus.  Teacher 

empowerment surveys and the PLC data reported that teachers grew tremendously throughout 

the year in both authentic and blended learning. 

 

What demographics data did you use?  What did the data tell you? 

We used subgroup data from the Milestones: SWD, ED, race and gender, discipline data, 

ethnicity, grade level specific data. We learned that our 4th grade African American males 

were our highest discipline group. We need to support our SWD and ED students in all areas, 

and scaffold instruction.   
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What student learning data did you use?  What did the data tell you? 

We have analyzed MAP data throughout the year with our data talks. We used our mock 

writing pre and post data to analyze writing. We also used Illuminate data for our math 

benchmark assessments. We have also analyzed trend, subgroup, and domain data for the 

Milestones assessment. To determine eligibility for EIP and Title 1 Tutoring we used 

Milestone, MAP, F/P levels, and IKAN & GLOSS data. While we have made tremendous 

gains in the area of writing, we still need to improve our Lexile scores.  Our teachers, need 

support with math instruction specifically numbers and operations.  

 

What internal processes & programs did you evaluate?  What did this evaluation tell you? 

We evaluated our EIP services and we saw tremendous growth in K-5. Explicitly, in first 

grade, both EIP teachers that serve this grade level had the highest growth, as reflected on the 

MAP assessment in math and one teacher for reading.  In fourth grade, our reading EIP 

teacher had the highest overall growth based in the MAP results. In fifth grade, both EIP 

teachers had the highest growth in reading and math as reflected on the MAP assessment.  We 

saw tremendous growth in our MAP data from winter to spring in all grade levels. We also 

analyzed the effectiveness of summer school. We used our spring MAP data and compared the 

scores to students’ summer MAP scores. In grades 3-5, the students took a pre-test and a post 

test.  The data reflected  growth within the two weeks as shown below: 

5th grade reading pre- 50%, post- 85% 

5th grade math- pre 31%, post 45% 

4th grade reading pre-75%, post-89%  

4th grade math, pre- 61%, post 70% 

3rd reading pre- 29%, post- 51% 

3rd grade math pre- 32%, post 50%  

 

Section B: Where do we want to be? 

 

Purpose and vision statement: 
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At Tussahaw Elementary School, we envision a learning community where all students are 

held to high expectations, which will enable them to be successful in the 21st century world.  

 

 

For Cohort 15, 16, 17 & 18 schools, what are the key personalized learning priorities outlined 

in your approved School Readiness Criteria (SRC) document for this school year? Reference 

the Rollout Sequence and Implementation Roadmap sections of your SRC.  Our priorities are 

student agency, goal setting, blended learning, and authentic learning.  We are continuing our 

afterschool PLC in the areas of blended and authentic learning. We are focusing on looking at 

each aspect of the personalized learning tenants and moving us forward.  

 

 

How does your vision align with the HCS Strategic Priorities?  Explain. 

Our vision aligns by fostering a strong relationship with all stakeholders and promoting a 

positive school culture. We have high expectations and support students by scaffolding 

throughout the process.  

 

 
Section C: FY19 Comprehensive Needs Assessment 

 

1. Planning and Preparation 
 

1.1 Identification of Team Members 
The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout the needs 
assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the needs assessment, and the 
ability to ensure stakeholder involvement. Documentation of team member involvement must be maintained.  
 

Position/Role Name 

Principal Jocelyn Lakani- Jones 

Assistant Principal  Brentius Watts  



8 | Page05.30.2018 

Assistant Principal Phonecia Wilson 

Media Specialist  Brigette Southern 

Personalized Learning Lead Shelly Burch 

MILT  Jill Fowler 

LILT  Katie Dodgen 

EIP  Amber Gates 

ESE  Asha Thompson 

Counselor  Emily Holzman 

Science  Heather Pouliot 

K teacher Rachel Holcomb 

1st grade Chair Bailey Stewart 

2nd grade Chair Latania Champion 

3rd grade Chair Latonya Hollis  

4th grade Chair Stephanie Williams  

5th grade Chair Betina Bryant 

Social Studies  Kimberly Miles  

PIP  Latasha Dennis 
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1.2 Identification of Stakeholders 
Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important input, feedback, and 
guidance. Stakeholders must be engaged in the process in order to meet the requirements of participating federal programs. Documentation of 
stakeholder involvement must be maintained. 
 

Position/Role Included (Yes/No) 

Instructional coaches Yes  

Counselors Yes  

Parent liaison Yes 

Health care providers  

Social workers Yes  

Faith-based community leaders Yes 

School/District based Technology staff Yes 

Librarian  

Parents Yes 

Students Yes 

District Staff Yes 

  

 
How did the team ensure that the selection of stakeholders were included in the CSIP? 

We invited stakeholders to our planning sessions. We communicate in multiple ways; we 

share the draft and post for feedback.  

 
 

 

3. Needs Identification and Root Cause Analysis (All Schools must complete) 
 

3.1 Strengths and Challenges based on Trends and Patterns 



10 | Page05.30.2018 

Coherent Instructional System: Summarize the coherent instructional system trends and patterns 
observed by the team while completing this section of the report. What are the important trends 
and patterns that will support the identification of student, teacher, and leader needs? What are 
you doing to address the various educational needs of your students?   

We noticed that overall our "distinguished" group of students were decreasing; therefore, we 

need to focus on enrichment throughout the building.  3rd grade students in SY 14-15, showed 

10% growth in their Lexiles by their 5th grade year (SY 16-17). This past year our fourth grade 

math and ELA scores were very low.  We had over 60 new students register in that grade level 

this year. We hope to be able to identify students that need support earlier and ensure that the 

students most in need are being served. Year to year, our 3rd grade students showed consistent 

decline in percentage of students achieving grade level Lexile, so we need to increase small 

group instruction and differentiation. Majority of our students are performing at the beginning 

and developing level on the Milestones. The subgroups of SWD, ED, and African American 

students were lower performing. We are creating our master schedule to ensure that students 

are receiving services at the most opportune time in their schedule.  We are also using tier 4 

probes to guide instruction and providing more support for students and professional 

development for teachers. We will look at data to inform instruction. We will use small groups 

to remediate and accelerate students. Giving students constructive feedback so that they know 

their area(s) of weakness. When we do our master schedule, we are ensuring that students do 

not miss ELA and Math for EIP or Title tutoring.  Identifying students who need extra support 

through the MTSS process. SIEP and Title 1 for struggling students. We are ensuring that 

alternative consequences for behavior referrals are not allowing them to miss class time.  
 

 

Effective Leadership System: Summarize the effective leadership system trends and patterns 
observed by the team while completing this section of the report. What are the important trends 
and patterns that will support the identification of student, teacher, and leader needs? What are 
you and the administrative team doing to ensure high quality instruction for all classes/students? 

Administration uses TKES walkthroughs and formative assessments, along with MAP data 

and teacher surveys to provide teachers with feedback.  The coaching cycle is also used with 

our teachers to ensure that new professional development is monitored when implemented. 

5x5 walkthroughs will be utilized throughout the school year so that we can ensure students 

know what they are learning and why. We cross check data with support services when new 
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data is available. We use a professional learning survey at the beginning of the year to 

determine specific needs for teachers.  Wrap around services for those students that are 

unresponsive to MTSS services. Look at teacher trends to identify teachers that are in need of 

more support. Personalized Learning walkthroughs (peer and admin) to help ensure 

personalized learning tenets are implemented. ESE coordinators and BIC's are brought in for 

de-escalation protocols.  A weekly Gazette goes out to all staff members with pertinent 

information.  

 

 

 

` 
 
 

Professional Capacity System: Summarize the professional capacity system trends and patterns 
observed by the team while completing this section of the report. What are the important trends 
and patterns that will support the identification of student, teacher, and leader needs? Do your 
professional development practices align with the expectations of a PLC? How frequently will the 
PLC be monitored? 

Tussahaw Elementary provides opportunities for a variety of professional development.  In 

addition to participating in the professional development opportunities provided by the county 

on system-wide training days, Tussahaw also offers other opportunities such as weekly grade 

level Curriculum Empowerment sessions and professional learning communities such as 

blended learning and authentic learning.  During the year, three collaborative planning days 

are provided for each grade level and the special education department.  New teacher 

professional development is conducted throughout the year.  Additionally, professional 

development is also included as a part of faculty meetings.   

  

In order to determine the professional development needs of our staff, surveys and 

walkthroughs are conducted on a frequent basis.  Academic data is also analyzed in order to 

identify areas of students’ growth and acceleration and tailor professional development around 

areas of need.  Our professional development practices align with the expectations of a PLC.  

We have a variety of groups (grade level, focus teams, leadership, school council, and 
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personalized learning teams).  For each PLC, norms are established and collaborative practices 

are encouraged.  The PLC’s are monitored through minutes, surveys, and online platforms on 

a weekly or monthly basis.  
 
 

 

Family and Community Engagement System: Summarize the family and community engagement 
system trends and patterns observed by the team while completing this section of the report. What 
are the important trends and patterns that will support the identification of student, teacher, and 
leader needs? What are you doing to involve the families in improving the academic achievement 
of the child? 

A trend that we noticed in our data is that we have very low attendance at our parent 

workshops. While we provide dinner for our parents and students, attendance is still low. We 

have a very hard time getting parents to show up for student led conferences, and MTSS 

meetings.  We hold student-led conferences a minimum of twice a year, monthly PTO/Title 1 

family events, ILT's and PIP provide Title 1 workshops and invite families.  We have a 

church/community group that provides weekly food for students in need. We have a 

church/community group that helps during Thanksgiving and Christmas for families in need. 

We also work with a local church to have a monthly cookouts and dinners. 

 

Supportive Learning Environment System: Summarize the supportive learning environment system 
trends and patterns observed by the team while completing this section of the report. What are the 
important trends and patterns that will support the identification of student, teacher, and leader 
needs? What are you doing to decrease the number of discipline referrals and attendance 
concerns? 

There are significantly more referrals in grades 2 through 5. The top three discipline referrals 

are in the categories of disrespectful behavior, inappropriate physical contact, and behavior 

detrimental to learning. When comparing the 2017 school year to the 2018 school year, we 

have seen a decrease in ISS, OSS, time out, and detention, which results in less loss of 

instructional time. There has been an increase in student conferencing.  Admin responds to 

immediate discipline infractions to minimize disruptions to the learning environment.  

Individual and small group counseling is utilized to be preventative.  Monthly reports are run 

so that we can keep track of students who are frequent being referred and offered supportive 
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services. MTSS process is used to identify and meet the needs of students with behavior 

concerns.  If a student is not responsive to interventions, a “wrap-around” committee meeting 

is held.  Second step program is being implemented to teach social skills which are directly 

related to some behaviors and the needs of the majority of our students.  

 

Demographic: Summarize the demographic trends and patterns observed by the team while 
completing this section of the report. What are the important trends and patterns that will support 
the identification of student, teacher, and leader needs? What is happening in the following areas 
(Subgroup data, mobility, remedial/early intervention/alternative/gifted)?  

We noticed the SWD, ED and African- American students are lower performing across the 

board in all subject areas. Demographic information indicates male students have a higher rate 

of absences in comparison to the female population. By race the subgroup with the highest 

number of absences are whites. To address attendance wrap around services and prioritizing 

more of a focus on attendance and PBIS through focus teams. For EIP, we observed 

significant growth in Kindergarten for math and reading. In 1st grade reading, in 4th grade 

reading and in 5th grade math and reading. 
 

 

Financial: Summarize the financial trends and patterns observed by the team while completing this 
section of the report. What are the important trends and patterns that will support the 
identification of student, teacher, and leader needs? What is happening in terms of the financial 
status of the families?  

Our free and reduced percentages have increased each year.  We are getting more supplies 

donated for our students.  One church donates food for our students to have over the weekend. 

Teachers and school funds are used to assist in covering the cost for field trips. We utilize 

some of our funds to ensure that student are able to stay after school or attend Saturday school 

by providing transportation. We provide parents with a resource center and conduct parent 

workshops.  Our teachers adopt families anonymously during the holidays to provide gifts and 

food. Thanksgiving baskets are provided to families from the Boys to Men and Bright Girls 

clubs. We also have several parent meetings in the communities of our families.  Our 

counselors conduct home visits when parents are unable to come to the school.  Teachers have 

volunteered to be a part of after school personalized learning PLCs to de elope their 
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understanding and to ensure that they are implementing PL with fidelity.  They receive a 

stipend provided by our PL funds.  
 
 

 
 
 
 
 

Student Achievement: Summarize the student achievement trends (milestones/student subgroups) 
and patterns observed by the team while completing this section of the report. What are the 
important trends and patterns that will support the identification of student, teacher, and leader 
needs? 

 
 

 

3.2 Identification and Prioritization of Identified Needs 
 

Overarching 
Need 

How severe is 
the need? 
(High, 
Medium, 
Low, 
Unknown) 

Is the need 
trending 
better or 
worse over 
time? (Better, 
No Change, 
Worse, 
Unknown) 

Please 
identify a root 
cause. You 
may list more 
than one   
root cause.   

Priority order 
(Number 1-
10) 

Impacted 
programs (See 
list below). 
 
Additional 
considerations 
(Optional) 

Reading 

levels 

 

 

high 3rd 

decreasing 

5th: 

sporadically, 

but 

maintaining  

Lack of 

phonics, lack 

of 

motivation, 

lack of 

vocabulary, 

1 School-wide 

 

EIP, Title, 

Sped, Gifted 
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lack of small 

group 

instruction, 

no online 

platform 

School 

Climate 

*Discipline 

*Attendance  

*Parent 

Involvement  

*Student 

Agency 

high Discipline: 

Sporadic, but 

with a recent 

decline and 

envisioning a 

steady 

decline  

Parent 

Involvement: 

worse 

Student 

agency: 

better 

Lack of 

coping skills, 

lack of 

consistent 

school-wide 

discipline 

plan, diverse 

priorities  

2 Entire school 

environment  

Math 

understanding  

high Sporadic  Lack of 

number 

sense and 

problem 

solving skills 

3 School-wide 

 

EIP, Title, 

Sped, Gifted 

Learning 

gaps  

high Better Low 

expectations 

for students, 

lack of rigor, 

understandin

g the 

standards 

4 School-wide, 

classrooms 

      

 

3.3 Root Cause Analysis (Reference for Title 1 Schools Only) 
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Impacted Programs (Local, Title II, Title III) 

- IDEA – Special Education 
- School and District Effectiveness 
- Title I, Part A – Improving Academic Achievement 
- Title I, Part A – Foster Care Program 
- Title I, Part A – Parent and Family Engagement Program 
- Title I, Part A – School Improvement 
- Title I, Part C – Education of Migratory Children 
- Title I, Part D – Programs for Neglected or Delinquent Children 
- Title II, Part A – Improving Teacher Quality 
- Title III, Part A – Language Instruction for English Learners 
- Title III, Part A – Language Instruction for Immigrant Students 
- Title IV, Part A – Student Support and Academic Enrichment 
- CTAE – Career, Technical and Agricultural Education 
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Section D: School Improvement Plan Required Questions 2018-19 

     (Title I Schools ONLY) 
 
Federal funding options is traditional funding (all Federal funds budgeted separately). 
 
Factors used by district to identify students in poverty: Free/Reduced meal applications. 
 

School-wide Plan Development:  Sec. 1114(b)(1-5) 

a. is developed during a 1-year period, unless— the school is operating a school-wide program on the 

day before the date of the enactment of the Every Student Succeeds Act, in which case such school 

may continue to operate such program, but shall develop amendments to its existing plan during the 

first year of assistance after that date to reflect the provisions of this section; 

Response: The school was operating a school-wide program on the day before the date of the enactment of the Every 
Student Succeeds Act. 

b. remains in effect for the duration of the school’s participation under this part, except that the plan and 

its implementation shall be regularly monitored and revised as necessary based on student needs to 

ensure that all students are provided opportunities to meet the challenging State academic standards; 

Response: This plan will remain in effect for the duration of the schools participation under this part, except that the 
plan will be regularly monitored and revised as necessary. 

c. is available to the local educational agency, parents, and the public, and the information contained in 

such plan shall be in an understandable and uniform format and, to the extent practicable, provided in 

a language that the parents can understand; 

Response: The plan will be posted on the schools website. 

1.  In developing this plan, briefly describe how the school sought advice from individuals (teachers, staff, other 
school leaders, paraprofessionals, specialized instructional support personnel, parents, community partners, and 
other stakeholders) was sought and included. [Sec. 2103(b)(2)]  (Was 4a) 

Response: 

We met as a leadership team that contains teachers, parents, paras, and counselors. We share it with 

community partners and are open to their input.  We also will post it on our website.  
 

 

2. Describe how the school will ensure that low-income and minority children enrolled in the Title I school are not 
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served at disproportionate rates by ineffective, out-of-field, or inexperienced teachers.   [Sec. 1111(g)(1)(B)]  (Was 
4b) 

Response: 

All teachers and paraprofessionals are certified in the content area they are teaching in and have passed the 

state certification test.”  
 

 

3. Provide a general description of the Title I instructional program being implemented at this Title I School. 
Specifically define the subject areas to be addressed and the instructional strategies/methodologies to be employed 
to address the identified needs of the most academically at-risk students in the school. Please include services to be 
provided for students living in local institutions for neglected or delinquent children (if applicable).  
[Sec.1114(b)(7)(ii)]  (Was 4c) 

Response: 
Title 1 tutors for reading and math will tutor identified students. Students will be offered math and reading in the areas of 

reading and math for two hours.  The Title I Science teacher will uses hands on strategies in the Science lab to work with 

students in small groups identified by the MAP scores as well as the report card standards with deficits in the area of 

science. School wide science collaboration around authentic learning projects will be utilized to ensure buy in from the 

students and staff members in the science lab.  She teaches six 45 minute segments each day. She meets with all students 

once a week.  Our MILT/LILT support teachers with model lessons, job embedded professional development, curriculum 

planning and instruction , and data analysis.  Weekly they will collaborate with teachers during curriculum empowerment 

session to ensure that teachers are utilizing best practices in the classroom. Our PIP works with parents and conducts 

parent workshops to ensure that parents have the materials and the understanding to best help their child at home.   

 

 

4. List interventions (programs, strategies, activities, software, staff, etc.) you plan to purchase and 
use in your Title I school program to improve student achievement. Research your program and 
indicate the evidence-based level.  Note that you should only list your strategies and programs that 
are being paid with your Title I funds. 
 
Evidence for ESSA – www.evidenceforressa.org 
 
What Works Clearinghouse – https://ies.ed.gov/ncee/wwc/ 
 
Best Evidence Encyclopedia Program Review – Johns Hopkins – www.bestevidence.org 

http://www.evidenceforressa.org/
https://ies.ed.gov/ncee/wwc/
http://www.bestevidence.org/
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Please complete the Logic Model below for each Title I funded evidence-based intervention not found in one of the three 
clearinghouses listed above.  
 

  Statistically significant effect on improving 
student outcomes or other relevant outcomes 

based on: 
Check one 

Evidence-Based Intervention 
 

List Subject:  Math, 
Reading, or Other 

Subjects 

Strong 
Evidence 

Moderate 
Evidence 

Promising 
Evidence 

Rationale 
Evidence 

Title 1 tutors Math/Reading    X 

Instructional Lead Teachers Math/Reading    X 

Title I science teacher  Science     X 

PIP All    X 

 

 

MODEL Academic Coaches RESPONSES 
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SMART Goal: 

  

  

35% percent of students will score at Proficient or above on the Georgia Milestones 

English Language Arts EOG. 25% percent of students will score at Proficient or 

above on the Georgia Milestones Mathematics EOG. 

Name of 

Intervention/Strategy/Practice: 

  

  

Professional Capacity: 

The LILT/MILT will provide all teachers with strategies & resources needed to 

implement writing units of study and number talks during PL sessions, faculty 

meetings, grade-level planning, and district release days. 
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Current Research Available that 

demonstrated rationale that 

suggests it may work: 

  

  

  

How Does Coaching Affect Classroom Practice? 

https://www2.ed.gov/programs/readingfirst/support/coaching32010.pdf 

This research shares information from the Reading First surveys that examines the 

roles of coaches in depth. Researchers used selected items from the survey to 

determine teachers’, coaches’, and principals’ views of the roles and functions of 

coaches. In addition, we examine the responses of participants to an open-ended 

question that provided teachers, coaches, and principals opportunities to express 

their views of the beneficial aspects of coaching. 

  

An Explanatory Mixed-Methods Study of Instructional Coaching Practices and Their 

Relationship to Student Achievement. 

https://libres.uncg.edu/ir/wcu/f/Sumner2011.pdf 

The purposes of this study were to examine the nature of instructional coaching 

implementation, explore a possible relationship between instructional coaching and 

student achievement, and identify aspects of a successful instructional coaching 

program. This study was unique because of the exploration of instructional 

coaching practices in relation to student achievement. 

Intervention Population: 

  

  

Grades K-5 800 Students, by way of supporting their classroom teachers 

https://www2.ed.gov/programs/readingfirst/support/coaching32010.pdf
https://www2.ed.gov/programs/readingfirst/support/coaching32010.pdf
https://libres.uncg.edu/ir/wcu/f/Sumner2011.pdf
https://libres.uncg.edu/ir/wcu/f/Sumner2011.pdf


22 | Page05.30.2018 

Person Responsible: 

  

  

  

Classroom Teachers, Instructional Coaches, Principal 

Implementation Plan of Action: 

  

  

1. Determine needs of teachers. 

2. Provide support through modeling, observing, conferencing with teachers 

      3.  Analyze data of teacher practices before and after coaching cycle.   

How will the success be measured? 

What is the school’s theory of 

change for this intervention? 

  

  

Success will be measured from monitoring teacher instructional practices through 

formal and informal observations and student data. The school theorizes that 

Instructional Coaches will assist teachers with enhancing their facilitation of 

instruction for students, which in turn will have a positive impact on student growth 

and achievement in both classroom performance and on state standardized tests. 

What are the outcomes or 

milestones that will evaluate 

success? 

  

Mid-Year The mid-year growth will be measured by informal and formal walk-

though observations 

  

End of the Year The end of the year growth will be measured by informal and 

formal walk-through observations  
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Progress Monitoring Dates: 

  

  

Mid-Year November 2018 

  

End of the Year May 2019 

  

Evidence-Based Evaluation   

Official Use Only:  HCS Feedback:  

  

  

  

  

  

  

  

 
 

MODEL Tutoring RESPONSES 

SMART Goal: 35% percent of students will score at Proficient or above on the Georgia Milestones 

English Language Arts EOG. 25% percent of students will score at Proficient or above on 

the Georgia Milestones Mathematics EOG. 
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Name of 

Intervention/Strategy/Practice: 
Supplemental Support: 

Students identified through subgroup data needing additional support will be provided 

additional intervention support through tutoring 
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Current Research Available that 

demonstrated rationale that 

suggests it may work: 

Evidence That Tutoring Works 

https://www.gpo.gov/fdsys/pkg/ERIC-ED464343/pdf/ERIC-ED464343.pdf 

  

Research has shown that well-designed tutoring programs that use volunteers and other 

nonprofessionals as tutors can be effective in improving children's reading skills. Students 

with below-average reading skills who are tutored by volunteers show significant gains in 

reading skills when compared with similar students who do not receive tutoring from a 

quality tutoring program. Among the features of tutoring programs associated with the 

most positive gains are extensive training for tutors, formal time commitments by tutors, 

structured tutoring sessions, careful monitoring of 

tutoring services, and close relationships between classroom instruction and curriculum 

and the tutoring services provided. 

  

Do School-Based Tutoring Programs Significantly Improve Student Performance on 

Standardized Tests? 

https://www.amle.org/portals/0/pdf/rmle/rmle_vol34_no6.pdf 

  

Intervention Population: Grades K-5th 120 students 

https://www.gpo.gov/fdsys/pkg/ERIC-ED464343/pdf/ERIC-ED464343.pdf
https://www.gpo.gov/fdsys/pkg/ERIC-ED464343/pdf/ERIC-ED464343.pdf
https://www.amle.org/portals/0/pdf/rmle/rmle_vol34_no6.pdf
https://www.amle.org/portals/0/pdf/rmle/rmle_vol34_no6.pdf
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Person Responsible: Principal and Tutors 

Implementation Plan of Action: 1. Identify areas of weaknesses of students. 

2. Prioritize student list based on data and other supports provided. 

3. Determine schedule to maximize tutorial sessions. 

4. Serve students identified is small groups during the day that is in addition to the 

content instruction the already receive in reading and/or math. 

How will the success be 

measured? What is the 

school’s theory of change for 

this intervention? 

Success will be measured by progress monitoring student performance. MAP, Illuminate 

and Georgia Milestones data will be analyzed. The school theorizes that additional 

instruction, in small group settings in the content area of weakness will increase student 

growth and achievement. 

What are the outcomes or 

milestones that will evaluate 

success? 

Mid-Year: The mid-year growth will be measured by MAP growth reports and pre/post 

unit tests in Illuminate.  

End of Year: The end of the year growth will be measured by final MAP growth report, 

student report card and ultimately, state standardized test results.   

Progress Monitoring Dates: Mid-Year: December 2018 

End of Year: May 2019 
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MODEL Title 1 Teacher RESPONSES 

SMART Goal: 35% percent of students will score at Proficient or above on the Georgia Milestones 

English Language Arts EOG. 25% percent of students will score at Proficient or above on 

the Georgia Milestones Mathematics EOG. 

Name of 

Intervention/Strategy/Practice: 
Coherent Instructional System 
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Current Research Available that 

demonstrated rationale that 

suggests it may work: 

 Inquiry-oriented programs without science kits These programs help teachers learn and 

use generic processes, such as cooperative learning, concept development, and science-

reading integration, in their daily science teaching. 

Inquiry-oriented programs with science kits. The theory of action in science kit programs 

is that implementing hands-on activities helps to build deep learning about the scientific 

process and core concepts of elementary science. 

Technology programs, such as Brain POP, The Voyage of the Mimi, and web-based labs. 

Technologies utilized in these approaches include computer-assisted instruction and 

class-focused technology (such as video and interactive whiteboard technologies). 

The evidence from studies that met the review's inclusion criteria supports a view that 

improving outcomes in elementary science depends on improving teachers’ skills in 

presenting lessons, engaging and motivating students, and integrating science and 

reading. Technology applications that help teachers teach more compelling lessons and 

that use video to reinforce lessons also have promise. 

 

Slavin, R.E., Lake, C., Hanley, P., & Thurston, A. (2012, May). Effective Programs for 

Elementary Science: A Best-Evidence Synthesis. Baltimore, MD: Johns Hopkins University, 

Center for Research and Reform in Education. 

http://www.bestevidence.org/science/elem/elem_science.htm 

  

http://www.bestevidence.org/science/elem/elem_science.htm
http://www.bestevidence.org/science/elem/elem_science.htm
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Intervention Population: Kindergarten -5th grade students (800) 

Person Responsible: Science Lab Teacher and Principal 

Implementation Plan of Action: 1.     Identify effective instructional strategies to help reinforce science skills. 
2.     Plan for weekly instruction that enhances classroom instruction. 
3.     Monitor student progress 

How will the success be 

measured? What is the 

school’s theory of change for 

this intervention? 

Success will be measured by student rubrics, standards based-report cards, and MAP 

Assessments. The school theorizes that additional instructional time in the area of 

science will enhance student learning. This is provided in addition to and not in place of. 

What are the outcomes or 

milestones that will evaluate 

success? 

Mid-Year: The mid-year growth will be measured by MAP Assessments.  

End of Year: The mid-year growth will be measured by MAP Assessments.  

Progress Monitoring Dates: Mid-Year: December 2018 

End of Year: May 2019 
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Evidence-Based Evaluation   

 
 

MODEL Parent Involvement RESPONSES 

SMART Goal: Decrease the number of OSS days assigned by 50%. 35% percent of students will score at 

Proficient or above on the Georgia Milestones English Language Arts EOG. 25% percent 

of students will score at Proficient or above on the Georgia Milestones Mathematics 

EOG. 

Name of 

Intervention/Strategy/Practice: 
Family and Community Engagement 

Students and parents will be offered math and ELA resources through the PIP’s Parental 

Engagement Workshops to support subgroups that are in need. 
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Current Research Available that 

demonstrated rationale that 

suggests it may work: 

Parent involvement and student academic performance: A multiple mediational analysis 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3020099/ 

  

Parent involvement in a child's early education is consistently found to be positively 

associated with a child's academic performance (Hara & Burke, 1998; Hill & Craft, 2003; 

Marcon, 1999; Stevenson & Baker, 1987). Specifically, children whose parents are more 

involved in their education have higher levels of academic performance than children 

whose parents are involved to a lesser degree. The influence of parent involvement on 

academic success has not only been noted among researchers, but also among policy 

makers who have integrated efforts aimed at increasing parent involvement into 

broader educational policy initiatives. 

Intervention Population: Kindergarten -5th grade parents 

Person Responsible: PIP and Principal 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3020099/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3020099/
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Implementation Plan of Action: 1.     Identify effective resources for parent use at home to reinforce skills. 
2.     Purchase items and inventory them 
3.     Allow parents to check out materials 
4.     Survey parents on use and effectiveness of resources offered as well as need for additional 
support. 

How will the success be 

measured? What is the school’s 

theory of change for this 

intervention? 

Success will be measured by parent sign in sheets and material check-out forms. The 

school theorizes that providing parents with resources to help support student learning 

at home, will increase academic interactions between parents and students, allow 

parents to become more knowledgeable on grade level standards and expectations and 

provide reinforcement of skills and standards at home, ultimately increasing students’ 

academic performance. 

What are the outcomes or 

milestones that will evaluate 

success? 

Mid-Year: The mid-year growth will be measured by sign-in sheets and material check-

out sheets  

End of Year: The end of the year growth will be measured by sign-in sheets and material 

check-out sheets  

Progress Monitoring Dates: Mid-Year: January 2019 

End of Year: May 2019 
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Evidence-Based Evaluation   

 

5. If applicable, provide a description of how teachers, in consultation with parents, 
administrators, and pupil services personnel, will identify eligible children most in need of services 
in Title I targeted assistance schools/programs. Please include a description of how the school will 
develop and implement multiple (a minimum of 2) objective, academic- based performance 
criteria to rank students for service.  Also include a description of the measurable scale (point 
system) that uses the objective criteria to rank all students.  [Sec.  1115(b)(1)]; [Sec.1115(c)(1)(B)]  
(Was 4d) 

Response: 

To identify students who need Title I services in reading and math, teachers rank order 

students using a multiple criteria system in reading based on MAP scores, Fountas and Pinnell 

levels, overall classroom performance.  Students were rank ordered in math based on county 

math benchmark testing, classroom performance, and Georgia Milestones scores. Once 

students are ranked, the lowest performing students are first to receive EIP services. The next 

set of low performing students receive Title I Tutoring services. 
 
 

 

6.Elementary Only: describe how the school will support, coordinate, and integrate services with 
early childhood programs at the school level, including strategies for assisting preschool children in 
the transition from early childhood education programs to local elementary school programs.  
[Sec. 1114(b)(7)(V)] (Was 4e).  
 Middle School Only:  describe how the school will support, coordinate, and integrate services with 
middle school programs at the school level, including strategies for assisting middle school children 
in the transition from middle school to local high school programs.   

Response:  

Tussahaw Elementary participated in Kindergarten Round up during the month of May. 

Communication was sent out and posted. Parents registered their enrolling kindergarteners and 

the students were given the kindergarten assessment for placement. During the summer, we 
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also offered a two weeks’ kindergarten boot camp to help students get ready for kindergarten. 

A second date for assessment was scheduled for all students that enrolled over the summer 

that had not been assessed. In addition to pre-kindergarten transitions, we provide transitions 

for students in other areas. We coordinated with two of our local daycares to plan a field trip 

to visit our school and kindergarten classrooms. Our students feed into two different middle 

schools. The transition process is the same for both middle schools. School counselors and 

extracurricular teachers from the feeder middle schools have our fifth grade students come to 

their school. During this meeting, they discuss their transition to middle school and help make 

the process smoother for the students. Fifth grade students watch a performance from the 

middle school band and chorus. The teachers give a brief explanation as to what the middle 

school experience is like. The counselor will give the students an overview of all academic 

subjects and what to expect with class changes. A question and answer session ends the 

presentation. A group of students from each middle school visit the fifth grade students at 

Tussahaw Elementary to prepare them for their transition to middle school.Students who enter 

the school year after the first of the year are welcomed to the school by the office staff. They 

are introduced to their new teacher and classmates by the office staff or counselor. We assess 

the student during the first week they are here and their records are reviewed carefully once 

they are obtained. It is our goal to place the student in the best academic setting possible. All 

stakeholders were invited to be involved in several ways including fliers, Campus Messenger, 

website and the school marquee.  

 

 

7. High School Only: describe how the school will implement strategies to facilitate effective 
transitions for students from middle grades to high school and from high school to postsecondary 
education including:  

• Coordination with institutions of higher education, employers and local partners; and 
• Increased student access to early college high school or dual or concurrent enrollment 

opportunities or career counseling to identify student interest and skills.   [Se. 
1114(b)(7)(II)] (Was 4f) 

Response: 
N/A  
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8.  Describe how the school will support efforts to reduce the overuse of discipline 
practices that remove students from the classroom, specifically addressing the effects on 
all subgroups of students. [Sec. 1114(b)(7)(III)] (Was 4g) 

Response: 

TES supports efforts to reduce the overuse of discipline practices that remove students from 

the classroom by implementing PBIS. The staff participated in several PBIS trainings 

throughout the school year to discuss best practices in addressing student behavior concerns 

the school setting. For instance, the staff participated in role playing to demonstrate effective 

ways to address challenging student behavior.  Responsibility Center Discipline was also 

embedded into PBIS. A supportive environment was created and fostered throughout the 

school year which encouraged teachers to implement these strategies with fidelity. 
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Section E: School Improvement Template 

(All Schools Must Complete) 
(see pg. 162-163 Data Analysis for Continuous School Improvement by Victoria Bernhardt 

● Note: Goals for the 18-19 SY must focus specifically on improving student learning outcomes.  Personalized learning schools’ goals 
and strategies should align with those outlined and previously approved in the SRC document.  Title schools’ goals should align with 
the Title I guidance.  All schools must align their plan with the HCS Strategic Priorities:  

o Unify Henry County around excellence in public education 
o Strengthen our core business of student learning 
o Ensure a high performing environment for all students 
o  

Goal 1: 35% percent of students will score at Proficient or above on the Georgia Milestones English Language Arts EOG. 

Description of Specific 

Actions  

to Improve Educational 

Practice 

Persons 

Responsibl

e 

Measurement of Strategies   

How Is It Done? 

Measurement of Strategies   

Timeline 

Evaluation   

How Effective Was It? 

Align instruction and 

materials with the Henry 

Teaching & Learning 

Standards (HLTS). 

 

 

 

Admin, 

coaches, 

teachers 

Lesson plans, assessments, 

walkthroughs 

Curriculum empowerment, 

collaborative planning , LLI 

and use of AR  

All year Test score assessment data, 

walkthrough data,  

Professional development 

and collaboration: 

Lexile training from SLDS 

trainer 

Literacy Summit 

Phonics PD  

Guided reading strategies  

Integrating SS/Sci and ELA  

 

Admin, 

coaches, 

teachers 

Curriculum empowerment, 

focus team, vertical teaming, 

faculty meetings, PLC's, 

collaborative planning, BST, 

school council, grade level 

meetings, parent workshops 

All year  Surveys, observations, test 

scores, minutes from meetings, 

sign in sheets 
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Guided reading 

 

 

Teachers, 

students, 

EIP, Title 

tutor 

Lesson plans, observations, 

media center, habits and 

disposition survey in learner 

profile 

All year Data (MAP, lexile levels) 

Student agency with setting 

goals  

 

Teachers, 

students 

Learner profile (3-5), portfolio 

(K-2), PL PLCs  

All year Learner profile data, student 

led conferences, learner target 

tracker 
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Section E: School Improvement Template 

(All Schools Must Complete) 
(see pg. 162-163 Data Analysis for Continuous School Improvement by Victoria Bernhardt 

● Note: Goals for the 18-19 SY must focus specifically on improving student learning outcomes.  Personalized learning schools’ goals 
and strategies should align with those outlined and previously approved in the SRC document.  Title schools’ goals should align with 
the Title I guidance.  All schools must align their plan with the HCS Strategic Priorities:  

o Unify Henry County around excellence in public education 
o Strengthen our core business of student learning 
o Ensure a high performing environment for all students 

 
Goal 2: 25% percent of students will score at Proficient or above on the Georgia Milestones Mathematics EOG. 
 

Description of Specific 
Actions  

to Improve Educational 
Practice 

Persons 
Responsibl

e 

Measurement of Strategies   
How Is It Done? 

Measurement of Strategies   
Timeline 

Evaluation   
How Effective Was It? 

Align instruction and 

materials with Georgia the 

Henry Learning & Teaching 

Standards (HLTS). 

 

 

Teachers, 

Math coach 

Examination of standards and 

DOK of individual standards, 

aligning teaching resources to 

standards, developing 

effective benchmarks for 

learning targets, exemplars 

All year  MAP data, Unit tests (pre and 

post) 

Professional development 

and collaboration 

Aligning standards to the tasks 

Building strong stations for 

rotations 

 

 

 

Teachers, 

math coach, 

admin 

Curriculum empowerment, 

focus team, vertical teaming, 

faculty meetings, PLC's, 

collaborative planning, BST, 

school council, grade level 

meetings, parent workshops 

All year Surveys, observations, test 

scores, minutes from meetings, 

sign in sheets 
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Guided math groups/station 

rotation/blended learning  

 

 

Teachers, 

students, 

EIP, Title 

tutor 

 

Consistent implementation of 

frameworks, consistent uses of 

assign focus in Dreambox, 

rigorous math tasks  

All year MAP data, lesson plans 

Problem of the day  Teachers, 

students, 

math coach 

Observations, Nearpod, 

student discussions, lesson 

plans 

All year  Milestones, increasing post 

scores, MAP  

Number Talks Teachers, 

students, 

math coach 

Observations, increase in 

student strategies and number 

sense  

All year Milestones, increasing post 

scores, MAP 
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Section E: School Improvement Template 

(All Schools Must Complete) 
(see pg 162-163 Data Analysis for Continuous School Improvement by Victoria Bernhardt 

● Note: Goals for the 18-19 SY must focus specifically on improving student learning outcomes.  Personalized learning schools’ goals 
and strategies should align with those outlined and previously approved in the SRC document.  Title schools’ goals should align with 
the Title I guidance.  All schools must align their plan with the HCS Strategic Priorities:  

o Unify Henry County around excellence in public education 
o Strengthen our core business of student learning 
o Ensure a high performing environment for all students 

 
Goal 3: Decrease the number of OSS days assigned by 50%.  
 

Description of Specific 

Actions  

to Improve Educational 

Practice 

Persons 

Responsibl

e 

Measurement of Strategies   

How Is It Done? 

Measurement of Strategies   

Timeline 

Evaluation   

How Effective Was It? 

Professional development 

and collaboration. 

 

 

 

Teachers, 

admin, 

counselors 

1-PBIS Training during pre-

planning with monthly follow 

up trainings during faculty 

meetings. 

 

 

All year Behavior data from IC, 

observation by admin for the 

consistent PBIS component.  

Teacher implementing PBIS 

plan with fidelity 

 

 

Teachers, 

admin 
2-School Climate Focus Team 

will also use the TFI to gauge 

the level of implementation 

throughout the learning 

community. 

 

All year Behavior data from IC, 

observation by admin for the 

consistent implementation of 

PBIS component.  

 

RCD Teachers, 

admin 

School Climate Focus team 

and administrative team will 

actively monitor the 

All year Behavior referrals in IC, 

decrease in the number of OSS 

days assigned 
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implementation of RCD by 

utilizing the RCD feedback 

sheets when addressing 

behavior referrals. 

Weekly implementation of 

Second Step program for 

SEL training for students 

and staff 

Teachers, 

students  

Admin will monitor the 

implementation of 2nd Step 

All year Behavior referrals in IC, school 

health survey, observations 

 
 

 
 


